Hostels and physical facilities

In 1995, almost 53 000 boarders (11.2% of all learners) lived in 189 government and 67 private hostels. Most
hostels are in towns in the southern, sparsely populated regions. In Omaheke about 67% of learners are boarders
while in the Ohangwena and Oshikoto regions, less than 4% of the learners board.

Private hostels are subsidized by the Government and the great majority are run by church organizations. About
10 200 boarders were accommodated in private hostels in 1995. Many other learners board informally in the homes
of relatives and friends close to schools. In some regions, these homes receive a small subsidy from the Government.

Hostels vary a great deal in size. Large hostels, accommodating between 600 and 1000 boarders are mostly in
Omaheke, Otjozondjupa, Ohangwena, Omusati, Oshana and Oshikoto. By contrast, most hostels in Erongo, Karas
and Hardap have less than 100 boarders.

Numbers of boarders in government and private hostels
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The graphs below show the occupation rates of hostels in different regions as the number of boarders in relation to
hostel capacity. Hostels are overcrowded in some regions, with more boarders than they have been designed to
accommodate. In other regions, spare places are available. Less than 65% of hostel places are taken in Hardap and
Karas. The great geographical distances, typically 1000 km, between the overcrowded and underutilized hostels
constrains the equilization of occupancy rates.

Occupation rates in government hostels, 1995
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Hostels provide access to both primary and secondary learners in the southern and sparsely populated regions. In the
northern and more densely populated regions, hostels are used almost exclusively to provide access to secondary
learners. Very few primary learners in these regions gain access to schooling through hostels. Nationally, 64.2% of
boarders are in secondary grades and 35.8% are in primary grades.

Proportions of primary and secondary learners in government hostels, 1995
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There is considerable regional variation in government hostel staffing, ranging from 4.3 boarders per hostel staff
member in Karas region to 10.7 boarders per staff member in Okavango. For Namibia as a whole, there are 7.9
boarders for each staff member in government hostels.

Numbers of boarders per hostel staff member, 1995
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Structures used for teaching, 1995
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The quality of classrooms and provision of basic services varies greatly between the regions. The graph above
highlights the significant proportion of classrooms in the northern regions that are traditionally constructed of mud,
sticks or metal sheets, or are outdoor spaces with no walls. About 19% of all classrooms are of a traditional
structural type which have been built by parents and other community members anxious to have schools near to
their children. Such classrooms are rare in the rest of the country.

It is difficult for a school to operate in the absence of certain basic amenities but, as shown in the graph below,
large proportions of schools do not have toilets, water, telephones or electricity. Only 23.9% of schools have any
quarters for teachers. Regional disparities in these amenities are perhaps greater than in any other aspect of the
education system. The significant number of teachers' houses in Caprivi were built by community members, a
private contribution lacking in all other regions.

Percentages of schools with toilets, water, electricity, telephones
and teachers' housing, 1995
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Numbers of classrooms of different structural types,
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Since 1992, there has been considerable expansion in the provision of classrooms. However, new traditional (stick
and mud) structures have been added as fast as permanent classrooms have been built. There has, thus, been little
change in the proportions of permanent and traditional structures used as classrooms. The number of outdoor spaces
used as classrooms, usually under trees, has remained fairly constant at about 300.

The graph below shows changes in the proportions (as percentages) of schools with various facilities and
amenities from 1992 to 1995. The provision of sanitary facilities has increased substantially over these years, while
electrification programmes and water supply schemes have benefited many schools. The provision of telephone
services to schools has not changed to any significant degree, and there has been little change in the proportion of

schools able to offer housing to their teachers.

Percentages of schools with toilets, water, electricity, telephones
and teachers' housing, 1992 - 1995
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Access to schooling

The 1991 Population and Housing Census collected information on school attendance by asking each person: "Have
you ever been to school, are you at school, or have you left school?" The graphs below show the proportions of six-
to 25-year-old males and females in each of these three categories.

The great majority of six-year-olds not at school evidently start school later at age seven, eight or nine. More
males than females have never attended school, and more females have left school than males. More females are at
school up until the age of eighteen, after which males predominate.

Percentages of six- to 25-year-olds that have never attended school,
are attending school and have left school, 1991
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Data reported in the 1991 Population and Housing Census.

Enrolment ratios are measures of what proportions of people are at school. Net Enrolment Ratios (NER) for seven-
to thirteen-year-olds are the number of children in this age group at school, divided by the number of seven- to
thirteen-year-old children in the population. If everyone in this age group was at school, the NER would be 100%.
Results in the table on the opposite page (p. 25) show that NERs have grown substantially in the past five years,
from 87.5% to 95.2% of seven- to thirteen-year-olds being at school in 1995.

Gross Enrolment Ratios (GER) are the numbers of all primary learners at school divided by the number of
seven- to thirteen-year-olds in the population. Because of the great numbers of overage learners, GERs in Namibia
are well above 100%. Primary grades are therefore substantially over-enrolled, and more teachers and other
resources are provided than would be necessary in a more efficient system. A GER of 136% in 1995 means that for
every 100 children of primary school age, an additional 36 places were provided. This is an improvement over the
extra 44 places provided in 1992 and 1993.
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The map below shows the density of seven- to thirteen-year-olds that had never been to school in 1991. Children of
these ages should be at primary school.

In some places concentrations of children not at school are simply due to the high densities of people living in
those areas. For example, many towns in the southern regions of Nambia show high concentrations of children not at
school, but these are small towns and few children are involved. Social factors prevent most such children from
being at school since nearby schools are accessible to them. The same is true in some of the most densely populated
areas in northern Namibia.

In other areas, however, there are no schools nearby. Comparing this map to the map of schools on the back
cover shows that the main access problems are in Ohangwena, Oshikoto, Otjozondjupa and northern Kunene. This
map should also be read in conjunction with the statistics on children of different language groups not at school (p.
26). A high percentage of children not at school are "Bushman" language speakers. Improving access in some areas
may require different systems of providing education.

Density of seven- to thirteen-year-olds not at school, 1991
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Six- to eighteen-year-olds of different language groups not at school, 1991
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These data were reported in the 1991 Population and Housing Census.

Kavango languages include Rugeiriku, Rushambyu, Rukwangali and Thimbukushu.
Oshiwambo includes Oshikwanyama, Oshindonga and other Oshiwambo languages.
Caprivian languages includes Silozi and other Caprivian languages.

n Grades 1 to 3 having access to schooling in their home
to promote the language identity of children through the use

of home languages as the medium of instruction in the first three grades. By allowing children to study through their
own language in the early years they should develop basic skills of reading, writing and concept formation more
readily. The choice of medium is decided by the individual school community, but has to be one of the twelve
languages, shown in the graph below, for which curriculum materials have been developed for the first three grades.

Only 7.1% of Otjiherero speakers receive instruction in their home language, while 35% of Khoekhoegowab
speakers are taught in their home language. Rukwangali speakers fare best with 93%, while 92% of the Oshindonga
speakers and 89% of Silozi speakers are tanght in their home language.

Children having home languages other than one of the twelve languages used as mediums of instruction are
therefore not taught in their home language. For example, Bushman, Portuguese and Siyeyi speakers all receive their
schooling in one of the twelve mediums of instruction in government-registered schools. In total, 55.1% of all Grade
1 to 3's in Namibia are taught in their home language and 44.9% are taught in another language.

The graph below shows the percentage of learners i
language. One goal of the National Language Policy is

Percentages of learners in Grades 1 to 3 taught in their home language, 1995
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Life-long learning

A variety of opportunities are available for continued education after formal schooling, including the completion of
Grades 10 and 12. Through the Namibian College of Open Learning (NAMCOL), learners can enrol either in
distance education (correspondence) courses or join face-to-face classes. The face-to-face classes are more popular
accounting for 85.4% of their enrolments in 1995. Classes are held in the evenings and afternoons in 57 centres
around the country. Learners write the same Grade 10 examinations as learners in formal education. Grade 12
learners, however, write a separate examination set and administered in Namibia but certified by the Department of
Education and Culture, South Africa. NAMCOL was established in 1995,

Learners who are not enrolled in NAMCOL may still enrol to write the Grade 10 and Grade 12 examinations as
part-time students. Total registrations for part-time Grade 10 and 12 examinations in 1995 were 3 021 and 18 008,
respectively.

NAMCOL enrolments, 1995

Education region Total Grade 10 Grade 12
distance face-to- distance  face-to-
total education face total education face
Katima Mulilo 240 118 42 76 122 81 4
(Caprivi)
Rundu 564 278 55 223 286 143 143
(Okavango)
Ondangwa East 705 638 35 603 67 23 44
[ (Ohangwena, Oshikoto)
Ondangwa West 3424 2915 68 2847 509 46 463
(Omusati, Oshana)
Khorixas 299 226 30 196 73 73 0
{Kunene, Erongo)
Windhoek 1104 504 116 388 600 124 476
(Otjozondjupa, Omaheke, Khomas)
Keetmanshoop 209 120 47 73 89 73 16
(Hardap, Karas)
Namibia total 6 545 I 4799 393 4 406 1746 563 1183

Each of the 13 political regions forms part of, or wholly, one of the seven education regions, as listed in the table.

There are six vocational training centres in Namibia which offer technical subjects at a junior secondary level. To
enrol, learners need not have completed primary school if they have some work experience. The centres mainly
provide training in building, metal- and wood-working, motor mechanics, electrician work, and fitting and turning.

Enrolments of females are low at these centres. The Zambezi Vocational Training Centre, which also offers
subjects in dressmaking and cloth technology, as well as commercial and secretarial training, has a much higher
percentage of females enrolled.

Enrolments in the vocational training centres, 1995

Training Centre Location Learners
number % female
Arandis Skills Training Centre Erongo 40 5.0
Okakarara Vocational Training Centre Otjozondjupa 84 0.0
Rundu Vocational Training Centre Okavango 94 4.3
Valombola Voeational Training Centre Oshana 154 3.9
Windhoek Vocational Training Centre Khomas 246 10.8
Zambezi Vocational Training Centre Caprivi 33 51.5
Namibia total 651 8.1
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The vocational training centres for which information is reported here are those funded by Government. However,
additional opportunities for further training are also available through the private sector. A number of institutions
offer tertiary education to learners who have completed Grade 12.

Enrolments at tertiary institutions, 1995

Institution Location Enrolment
number % female
University of Namibia Khomas 3501 61.5
Polytechnic of Namibia Khomas 3272 ~60
Police Training College Khomas 363 16.3
Agricultural Colleges Neudamm Khomas 67 11.9
Ogongo Omusati 86 37.2
Tsumis Hardap 44 11.4
total 197 22.8
Colleges of Education Caprivi Caprivi 228 28.9
Ongwediva Oshana 792 55.9
Rundu Okavango 125 48.8
Windhoek Khomas 711 37.7
total 1 866 44.9
Total 9199 55.0

Enrolment figures for the Windhoek College of Education include part-time students.
Enrolment figures for the Police Training College only include those for the Basic Recruit Training.

The National Literacy Programme in Namibia (NLPN) was launched in the second half of 1992 to boost literacy
levels amongst the many adults in Namibia who did not achieve literacy skills from formal schools (see inside back
cover). The programme is divided into three stages: Stage 1, Stage 2 and Stage 3. Adults can enrol at any of the
stages depending on their levels of literacy. A fourth stage is to be introduced.

The response to the programme has been encouraging. During its first three years of implementation, there have
been a total of over 83 000 enrolments. Only 23% of all enrolments have been male. Examinations at different
stages have been written by 70.5% of enrolments, of which 81.2% passed. About 22 000 adults have acquired basic
mother tongue literacy skills from Stage 1 of the programme.

The goal of the NLPN is to attain 80% adult literacy by the year 2000. To achieve this literacy rate, it is
estimated that another 60 000 adults must become literate, at least to the Stage 1 level.

National Literacy Programme enrolments, 1992 - 1994

Stage Number of enrolments :
1992-1998 1993-1994 1994-1995
Stage 1 13714 16 995 12 535
Stage 2 | 11 799 14 819
Stage 3 5613 8 091
Total 13714 34 407 35445 J

NLPN students enrol in the November of each year.
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In estimating literacy rates, it is commonly assumed that a minimum of four years of schooling is required to attain
and retain literacy. Using this measure, the top two graphs show the proportions of illiterate adults in each region.
Nationally, 38% of Namibia's population of fifteen years and older were estimated to be illiterate in 1991. Estimates
from 1994, provided by the Central Statistics Office, indicate that this figure had dropped to 32%. Literacy levels
therefore improved by 6% between 1991 and 1994.

Levels of education of people aged fifteen years or more
as a percentage of all the people of that age group in each region, 1991
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The graphs show the substantial variation between regions and males and females in levels of education. More than
50% of men and women in the Omaheke, Kunene and Ohangwena regions, and more than half of all women in
Okavango had less than four years of completed schooling. From the top graph, a larger proportion of women than
men in Caprivi and Okavango had never been to school, while more men than women had not been to school in
Oshikoto, Oshana, Erongo, Khomas, Hardap and Karas. The proportion of people with no schooling is greatest in
Kunene and Omaheke. At the other extreme, Khomas, Erongo, Hardap and Karas are the only regions where more
than 10% of adults had senior secondary or higher levels of education. Less than 4% of adults in Okavango,
Ohangwena and Omusati had eleven or more years of education.
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The map shows geographical variation in the density of adults considered to be "illiterate' within the thirteen
regions. Such local variation is due both to differences in the absolute density of people and their levels of
education. Thus, densely populated towns (shown as circles) in the southern regions show high densities of
"illiterate" adults even though the towns and numbers of people are small. In addition, the map shows that there are
concentrations of "illiterate" adults in areas surrounding Opuwo, in the northern areas of Omusati, northern Oshana,
western Ohangwena, north-western Oshikoto, along the Okavango River, and in areas surrounding Tsumeb,
Grootfontein, Okakarara, Tses, Berseba, Gibeon and Karasburg.

Density of adults with less than four years of schooling, 1991
(number per 100 square kilometres)
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There have been considerable changes in the levels of education of Namibians
over the years, and these changes have happened at different rates among
males and females. Such changes can be seen by comparing levels of
education of people of different ages, as reported in the 1991 Population and
Housing Census. For example, the top graph shows that 64% of males aged 70
and older had never been to school, but only 11% of those aged fifteen to
nineteen had not been to school. Among females, 74% of those aged 70+ had
not been to school, while only 6.5% of fifteen- to nineteen-year-olds had not
been to school. Males started attending school in larger numbers before
females, but this pattern has now been reversed. The demand for education
among females therefore increased at a greater rate.

In addition to increasing rates of school attendance, greater proportions of
people have left school with higher levels of education. The proportion of
people leaving after having completed Grades 1, 2 or 3 has hardly changed,
but there have been dramatic increases in the percentages of people having
completed higher grades. These patterns are not yet evident among fifteen- to
24-year-olds because so many of them are still at school.
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100

80

60

% of females

40

20

15-19 2024 2529  30-34 3539  40-44 4549  50-54
. age group (years)

55-59 60-64 65-69 70+



Schools in Namibia, 1995
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